
Education Team training
Making Attendance Everyone’s 

Business 

Partner Connect Event 

04.12.2024



Pre-Session Service Providers
1:30 – 2:30 pm 

• Early Help – Nicola Hall 
• Head Start – Nicola Hunt / Andy Appleyard 
• Health Start – Sarah Slater 
• Allan Brownrigg – Thrive at Five 
• Vulnerable Adolescents - Nikky Henry 



Providing
Early Help to 
improve 
school 
attendance



What is Early Help?
• Early help is a collaborative approach, not a single 

provision, and relies on local agencies working together.

• Families should be enabled and supported to have the 
right conversations, with the right people and at the right 
time.

• It’s about intervening as early as possible.

• Early Help is voluntary and consent from families should 
always be sought (in a non-scary way!)

• Early Help can be provided through a single agency or 
multi-agency response.

• It is everybody’s responsibility to identify and assess need.

• All agencies should see Early Help as part of our ‘day job’.

• By establishing positive and trusting relationships with 
families, we can work WITH them to identify what they 
need to do to address any concerns we may have. 
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Intervention Service/Early Help Coordinators

Intervention 
Teams

There are three locality-based Intervention Teams comprising of 18 Child & Family 
Intervention Workers in total, who do a mixture of direct work with young people and 
whole family work (EHAs and plans). These workers are co-located with Family Hub staff, 
Health Visitors and School Nurses in our three main Family Hubs across the borough at 
Saltburn, Ormesby and Redcar.

An Intervention Lead Officer works in each locality overseeing the Intervention Teams. 
(Bev Smith, Leah Cowen, Angela Roper)

Early Help                    
Co-ordinators (in the 

MACH)

Four Early Help Co-ordinators support other agencies to complete whole family 
assessments and follow the TAF process – they are a key point of contact for schools. 
They also screen referrals at the front door within the MACH and complete timely Early 
Help Assessments for children who we are most worried about due to the level of need 
in the family when screened in the MACH. 
They are supported by an Early Help Coordinator Team Leader (Tracey Bullock) and 
Deputy Team Leader (Gemma Bradley)

All staff follow the Relationships First practice model incorporating Signs of Safety.



Meet Your Early Help Coordinators

Jackie May
EH Coordinator 

01642 130679



Supporting families in Redcar and Cleveland   
Early help means providing support as soon as a problem emerges, at any stage in a child's life, from the 
foundation years through to the teenage years, to avoid need escalating at a later stage. 
Those who already know the children and families well are often best placed to start supporting these 
emerging needs.

Our Family Plan  (Emerging needs identified that require support) - The Team Around the Family (TAF) 
approach is one where professionals come together around a family to create an action plan to which the 
family and all professionals contribute and help to identify who else might be asked to help. This is a co-
ordinated response to emerging needs and can often be led by a school.

Early Help Referral (Multiple complex needs that require intervention and coordinated support) – Families 
where needs have or are likely to escalate without a multi-agency response and intervention.

Safer referral  (Safeguarding risks identified) – Children who are at risk of harm/ require specialist services to 
support need.

All referrals to Early Help need to be consented to by the parent or carer.







https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/the-early-help-assessment-or-our-family-plan

https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/the-early-help-assessment-or-our-family-plan


Our role within Our Family Plan
Early Help Coordinator/Assessment Team are based in the Redcar MACH 

(Multi Agency Children's Hub)

HOW WE WILL SUPPORT YOU

Support with TAF 
Meetings

Support filling in 
Early Help 

Referral forms

Support to complete 
the Our Family Plan

Signpost to other 
services to support 

the family

Your EHC will be your 
point of contact for 

advice and 
information

Facilitate Early 
Help Clinic 

Attend school 
meetings including 

pastoral teams

Advice and information is only a phone call away – 01642 130680



What does this mean for the work you do with children and 
families?

• Poor school attendance is often a symptom of something more complex going on for 
      the child or young person at home.

• Ask parents to come into school to discuss doing an Our Family Plan Together, to better understand 
why their child may not be attending (unpick the needs of the whole family).

• Together, develop a plan of support which may require other services to become involved in the 
Team Around the Family.

• Send in the Our Family Plan to the Early Help Coordinator linked to your school and they will 
support you through the process. Email it to: 

earlyhelp@redcar-cleveland.gov.uk

mailto:earlyhelp@redcar-cleveland.gov.uk


A helping hand - 
Supporting Families 
Toolkit

https://www.redcar-cleveland.gov.uk/children-and-families-
services/early-help/supporting-families-toolkit

https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/supporting-families-toolkit
https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/supporting-families-toolkit


Useful weblinks
• Early help | Redcar and Cleveland (redcar-

cleveland.gov.uk)

• https://www.redcar-cleveland.gov.uk/children-
and-families-services/early-help/supporting-
families-toolkit

• Family Hubs | Redcar and Cleveland (redcar-
cleveland.gov.uk)

Redcar and Cleveland Information Directory | 
Redcar & Cleveland: Information Directory

Local Offer - SEND | Redcar & Cleveland: 
Information Directory

https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help
https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help
https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/supporting-families-toolkit
https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/supporting-families-toolkit
https://www.redcar-cleveland.gov.uk/children-and-families-services/early-help/supporting-families-toolkit
https://www.redcar-cleveland.gov.uk/family-hubs
https://www.redcar-cleveland.gov.uk/family-hubs
https://informationdirectory.redcar-cleveland.gov.uk/
https://informationdirectory.redcar-cleveland.gov.uk/
https://informationdirectory.redcar-cleveland.gov.uk/local-offer-send
https://informationdirectory.redcar-cleveland.gov.uk/local-offer-send


HEADSTART SOUTH TEES
Giving all children and young people in South Tees the 
necessary support to build resilience and achieve good 

emotional health



WHAT IS  HEADSTART?

Established in 2013

Public Health service

Early intervention based on the resilience approach

Whole school approach

Systemic and sustainable model



KEY FEATURES OF WHOLE SCHOOL DELIVERY

HeadStarters - youth mental health champions 

            Training – academic resilience

Quality Standard - audit of school approaches

Pupil Interventions - Universal and targeted



Universal Offer to All Schools 

Year 6 – 7 transition support

HeadStarters educational pathway

Resources

CPD

Governor support



THE RESILIENCE 
FRAMEWORK

• httsp://boingboing.org.uk/in
teractive-resilience-framework



Over 4,000 young people have undertaken the HeadStarters Educational Pathway to gain the 

skills to help themselves and their peers to build resilience

The HeadStarters are our army of mental health 

ambassadors across South Tees



Whole 

School 

Assembly

Targeted 

session 1

Transition

Targeted 

session 2

➢  Children moving from primary to 
secondary school

➢  Primary schools 
 see a spike in emotional 

instability during this time

➢  Children can feel unsettled, 
unsure and anxious

➢ Secondary schools within South Tees 
have differing transition offers



Emotional Based School    

Avoidance (EBSA) 
EBSA (not truancy) is when a child/ young person feels unable to 

attend school due to emotional issues 

Confidence and self-esteem are to be addressed and 

development is to be supported

Increased since Covid lockdowns, however, risks and indicators vary for each 

child

School absenteeism is linked to mental health problems, issues finding employment, and anti-social 

behaviour in adulthood



HeadStart HAF

• The HeadStart team delivered 
a 4 day activity programme, 
based at Ings Farm Primary 
School, Redcar which began 
on Monday 29th July and 
ended Thursday 1st August. 

• This programme was targeted 
for those children currently in 
Year 6 and whom had been 
identified by their primary 
school as a child that would 
benefit from further support 
with their transition to 
secondary school. HeadStart 
would then continue support 
work with these children 
when their attendance at 
secondary school commenced. 

17 children were signed up for the 

4 day programme. 

These children attended the 

following Primary Schools:

- Dormanstown

- Ings Farm

- John Batty

- St Bennedicts

- Westgarth



HeadStart HAF

Activities on offer were as follows:

• Arts and crafts
• Outdoor sports
• Indoor fitness to start the day (each day for 45 minutes)
• Quizzes and games
• Youth Voice activities
• Singing for Wellbeing

All parents / carers felt that 
the programme would help 
their child cope with their 

transition to secondary 
school.

All parents / carers wanted 
the support from HeadStart 
for their child to continue 

when they moved to 
secondary school.

All parents / carers felt their 
child had enjoyed the 

HeadStart HAF programme.

All parents / carers would 
send their child to a 

HeadStart activity again. 



Thrive at Five

Allan.Brownrigg@thriveatfive.org.uk 

Nicki.fee@thriveatfive.org.uk

Becky.booth@thriveatfive.org.uk 

mailto:allan.Brownrigg@thriveatfive.org.uk
mailto:Nicki.fee@thriveatfive.org.uk
mailto:Becky.booth@thriveatfive.org.uk


Our work takes place in…

• Dormanstown

• Eston

• Grangetown

• Kirkleathom

• Southbank



Thrive at Five’s 
mission is to help 
children in their 
early years 
develop strong 
foundations for 
life and learning. 



In each place we work, 
Thrive at Five’s local 
backbone team 
supports local 
stakeholders through a 
three-stage iterative 
process.

DISCOVER
Mapping the gaps in 
support for babies, 

children and families, 
and identifying the 

assets in the 
community.

CO-DESIGN AND 
IMPLEMENT

Using the data from 
Discovery and evidence 
to co-design strategies. 

Supporting 
implementation with 
additional capacity, 

including expertise and 
funding.

IMPROVE AND EMBED 
Partnering with an 

internal and external 
evaluation team to test, 

learn and refine. 
Discovering sustainable 
ways to embed things 

that work.

Our Three Step Process



Putting our approach into practice to support 
early years development

• Unlock the power of parents and carers

• Strengthening the network of community organisations around 
children and families

• Being guided by evidence and data

• Increase numbers of children Achieving a good level of development by 
age five



Focusing on five steps towards a good level of 
development at age five

• strong parent-child relationships

• good parental wellbeing

• rich home-learning environments

• improved early communication and language

• quality early education & care.



Day 85

• We now have a full team

• We have co designed a parent outreach strategy

• We are attending places and spaces where parents are

• We are co working on priority areas around school readiness and 
perinatal mental health

• We have walked the patch mapping everything we can find

• We have individually met over 200 professionals



We are a national charity.

• Our experience in Stork on Trent – video to play



It takes a village
Unlock the power of parents and carers, 

Guiding the way, like the sun to the farers. 

Strengthening bonds, the community’s heart, 

Children and families, we each play a part. 

 

From Dormanstown’s streets to Southbank’s roars, 

Grangetown and Eston, where hope truly soars, 

Kirkleatham’s pathways, together we rise, 

A network of support, where bright futures lie. 

 

Guided by evidence, by data we steer, 

A clearer path forward, with nothing to fear. 

More children thriving, achieving their best, 

By age five, they’ll stand out from the rest. 

Strong parent-child bonds, so precious and true, 

Parental well-being—together, we renew. 

Home-learning rich, where knowledge takes flight, 

In nurturing spaces, the future feels bright. 

 

Early communication, language takes shape, 

Opening doors, helping dreams escape. 

Quality care, education at hand, 

Building foundations to help children stand. 

 

Together we strengthen, as one we create, 

A future of promise, a life full of fate. 

In every community, the change starts today, 

Unlocking potential in every small way. 



Main Session 

2:30 – 4:30 pm 
• Meaningful Connections – Helen Kennedy and Antje Kell 

• Outwood Academy Redcar – Kevin Broom 

• Virtual School– Jennifer Stewart



Education Team training
Meaningful Connections 

Helen Kennedy – Woodsmith Foundation

Antje Kell – Dormanstown Primary School  



Meaningful connections
in a place-based approach



Conception…







Working together



Pledge 
wall 



• £2500 grant from the Tees 
Foundation (Tees Million) 

• £1000 grant 

• £2500 grant



Meaningful 
partnerships



Coordinated 
intelligence



Next steps

• 2nd Connect Event – 11th February, 9-11am, Dormanstown Primary 
Academy - ‘Best practice pathway forum’

• Hub model 



Thinking about what you’ve just heard:

a) What do you think are the advantages / benefits of working 
together: schools + agencies + community on the topic of 
preventing / reducing persistent & severe absence?

b) Is anything getting in the way of effective multi-agency + 
school  community working to address attendance in the way 
you would like? If yes, any practical ideas how they could be 
removed?



Education Team training
Kevin Broom 

Outwood Academy Redcar 



Outwood Academy Redcar 

Sharing Good Attendance Practice 

Mr Kevin Broom - Vice Principal



Previous Impact
Unity City Academy

66% Free School Meals

80% Pupil Premium

10% Gypsy/Roma

85% White/British

Overall 
Attendance

Persistent 
Absence



Current Impact
Outwood Academy Redcar

48% Free School Meals

55% Pupil Premium

95% White/British

25% SEND

22/23 24/25 (Current) Predicted

Persistent Absence 34.4% 25.5% 22%

80+ more children attending more regularly

Over 80 children attending more 
regularly 



Context Comparison

Only 114 statistically similar schools in England

(40%+ FSM and 85% White British)

Changing of the Registration closing 
time

From 10am to 8:55am



Accountability Measures

● Overall Attendance (Average of everyone)

● Number of ‘Persistently Absent’ students <10%

● Number of ‘Severely Persistently Absent’ students <50%



Creating an ‘Attendance Culture’



Creating an ‘Attendance Culture’



What is Persistent Absence?

● 90% or below is PA

● 90.01% in not PA

● Maximum number of days off = 18 days

● If a child has 19 days or more = Persistently Absent



Calculating Persistent Absence?

Present (Days) 27 28

Possible (Days) 30 31

90% 90.3%

Present (Days) 90 91

Possible (Days) 100 101

90% 90.1%



Converting out of Persistent Absence



A child has 5 days holiday at the start 
of the year.

They convert back out of PA on the 
5th green number.

Converting out of Persistent Absence



A child has 8 days 
absence. They convert 
back out of PA on the 

8th green number.

Converting out of Persistent Absence



Making it easy for staff



TASK 1
When does Student A, B and C 

convert?

TASK 2
So what? What type of data driven 

conversation can you have?



Answers

TASK 1
 Student A is?

 
Student B is?

Student C is?  



TASK 2
Suggestions 

● Set targets to not have time off - use the calendar
● Ask if there are any barriers to absence?

● Check which days they are off. Is there a correlation between 
absences?

● Remind them that if they have a day off after the green number 
they can fall back into PA

● Reward/praise small improvements
● If they are 90% for every year they are in school they will be a 

Year 10 sitting GCSE’s
● 80% each year in primary school it's like a Y4 sitting SATS

● Good routines at home (No late nights/uniform ready before 
bed). Ensure you’re in on time.



Thinking about what you’ve just heard:

a) What do you like most about the approach that has been 
described?

b) Could your school / organisation do anything differently to 
prevent / reduce persistent or severe absence using some of the 
practice being discussed here?



Education Team training
Jennifer Stewart 

Redcar and Cleveland Virtual School 



Introduction – Jen Stewart

• Virtual School Inclusion Officer
Statutory Attendance and KS4 Lead

• Previously worked in attendance, 20 years.

• Taken the lead on attendance in VS which we have seen a 3% increase

Training and developing our teams understanding, confidence and scrutiny of attendance as well as 
improving the mechanisms we had in place and embedding new protocols into our practice.

• And most importantly working in a trauma informed way, building positive relationship and working 
collaboratively with you.

Attendance and improving outcomes for children is so important to us all, so I’m thrilled  to be 
part of this project.



Case Study - ZOE

I wanted to share with you one of our case studies that I feel captures the 
essence of what collaboration looks like to us in the Virtual School and how 
successful it is when we put the child at the centre of what we do and work 
together with all stakeholders.

Collaboration and relational practise works best when we listen, demonstrate 
empathy, use expertise and draw upon experience to find a positive outcome.



Case Study - Context
Background 
CIOC Y11 preparing for GCSE’s.
Y7-Y10 attendance above 95%.
Oct/Nov Attendance dropped to 84%, PA.
Found relationships with peers difficult.
Extremely resilient, focused on doing well. 

Barriers
Friendship issues and relationship breakdown started in KS3– pressures of social 
media. 
Attachment issues – only one friend identified – friend moved school in Y11.
Placement breakdown Y10/11
School avoidance - anxiety manifested into physical symptoms.
Break and lunch times were pinch points, she felt isolated and alone.
Disappointed with MOCK results.



Case Study - Strategies

Zoe’s career aspiration was to work with pupils with SEN. The 
Designated Teacher offered some informal work experience at break 
times working with HLN students in the learning base, which kept Zoe 
busy and provided focus.

At lunch time, the DT identified a suitable safe space for Zoe and 
empowered the her by giving her some responsibility to answer phones 
and support with queries in the department.



Case Study - Practices and Strategies

• Early intervention and a multi-agency approach identified the drop in Zoe’s attendance.

• Listening to her worries, views and feelings was key to her re-engagement.

• An excellent relationship with the Designated Teacher, who showed understanding and 
empathy to the care experienced young person’s ongoing situation was essential.

• Pastoral and counselling provided ongoing support. 

• Making reasonable adjustments, being solution focused helped put plans in place to ensure 
Zoe felt safe and understood.

• Finally, collaboration with the full team around the child ensured her attendance was 
everyone’s business!



Takeaways - Schools

All school staff – have an invested interested in the future of children.

Attendance – Pastoral – Tutor – Safeguarding – Designated Teacher – 
Teachers and Support Staff

When collaboration happens between school teams, it helps foster and 
engender a culture where children can develop a good sense of security, 
belonging and value in education.



Takeaways – Local Authority & Partners

We have services; departments and partner organisations, that when we pool 
our resources, we are more efficient and effective.

When we all work together in such a forum as Making Attendance 
Everyone’s Business, using relational practise and collaboration we have the 
power to transform outcomes for the young people we support.



Case Study – Belonging, Collaboration, Success

When Zoe was heard, attendance, emotional wellbeing, confidence and self-
belief improved.  Zoe’s sense of belonging resumed.

Support, encouragement and oversight were maintained.
 Collaboration continued.

Exam concessions were given, Zoe sat and passed her GCSEs and is now a 
Business Admin Apprentice. 

Zoe’s experienced success and celebration followed.



 Relational Phrases – The glue and glitter

“Everything works better when relationships work well. Whilst this is common sense, it’s not common practice”

“Being well connected is not the same as connecting well (and connecting well – putting relationships first – is 
how we live our best lives and how together we can build a better society)”

“Relationships are the glitter and the glue: It is through our relationships that we learn, develop, support one 
another, work together and live in peace. But good lives aren’t just about getting stuff done, they are also 
about joy and love and having fun. The glue and the glitter”.



Thinking about what you’ve just heard:

Is there anything you could do even better in your school / 
organisation / setting that could lead to similar positive results in 
reduced persistent absence – perhaps with trauma informed 
practice in mind?

If you had to focus on one thing to reduce persistent absence in 
your school within 12 months from now, where would you put your 
energy?
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